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ABSTRACT

This research aims to describe the implementation of independent
curriculum-based learning in mover schools. This research used a
qualitative approach. The type of research used is phenomenology. The
subjects of this study were selected based on purposive considerations.
The participants of this study were targeted representatives of principals,
teachers, students, and the relevant communities. Data collection in this
study was carried out using interviews, observations, and documentation.
The data was collected based on the needs of the research topic, namely
independent curriculum-based learning in mover schools. The data of this
study were analyzed using qualitative analysis techniques in the form of
interactive analysis. The results of this study, one of the driving schools
has implemented an independent curriculum. This can be seen from
several key aspects of the independent curriculum, namely 1) the flow of
learning objectives, 2) learning scenarios, 3) learning media that contain

elements of TPACK, 4) Student Worksheets, and 5) the evaluation used.
This can be used as a reference in the implementation of the independent
curriculum, which in several schools is still trying to find the best pattern
in its application in order to achieve the desired educational and learning
goals.

1. Introduction

In Indonesia, the Covid-19 pandemic forced the formal education process to be carried out online,
resulting in a loss of learning (learning loss). The reason is that the learning process with the system
is still adaptive. Therefore, to restore learning, starting from 2022 to 2024, the Ministry of Education,
Culture, Research, and Technology published a new curriculum, namely the prototype curriculum.
The Ministry of Education and Culture provides three curriculum policy options that academic units
can implement in learning: the 2013 curriculum, the emergency curriculum, and the prototype
curriculum. So far, the prototype curriculum has been implemented in 2,500 academic units members
of the Driving School and SMK Center of Excellence programs in 2021. However, starting in 2022,
academic units that do not include mover schools are also given the option to be able to implement a
prototype curriculum. Meanwhile, in the Special Region of Yogyakarta, one of them is
Muhammadiyah Kleco 1 Elementary School, Yogyakarta, for elementary school levels that have
implemented the curriculum.

In the prototype curriculum structure, 20-30 percent of the class hours are used for the character
development of Pancasila learners' profiles through project-based learning. Project-based learning is
essential for character development because it provides an opportunity to learn through experiential
learning, integrating the essential competencies learned by learners from different disciplines and
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flexible learning structures [1]-[3]. It is excellent when schools understand the importance of
strengthening the character and profile of Pancasila students—faith and devotion, global diversity,
cooperation, independence, and critical and creative reasoning—to develop 21st-century learning. To
this, school readiness regarding the development of digital schools must also be considered because
this is vital in the prototype curriculum.

At Muhammadiyah Kleco 1 Elementary School, Yogyakarta, for example, the development of a
digital school is designed in the roadmap of Muhammadiyah Kleco Elementary School. These
development steps are manifested in the form of IT GTK Internet facilities, google classroom accounts
used in hybrid learning and blended learning, Kleco radio, Kleco TV, learning modules to facilitate
kinesthetic student differentiation, and complete IT access learning interconnection services center
inspiration to the point of boiling down to intelligent schools. Seeing this fact and the status of the
school as a driving school, SD Muhammadiyah Kleco 1, Yogyakarta, can be categorized as an
educational institution that is ready to change and accept changes in the era of information technology.

However, what happens in curriculum changes often causes new problems, so there are technical
obstacles at the implementation stage. Moreover, schools, as organizers of the formal education
process, more or less require significant energy to know and understand the content and purpose of
the new curriculum. Based on the facts outlined above, the educational institution can undoubtedly be
an example of other schools implementing a curriculum that accommaodates changes in this era. It also
emphasizes the importance of conducting this research. Therefore, the formulation of this research
problem is how to implement independent curriculum-based learning in mover schools in Yogyakarta.
Meanwhile, this study aims to describe the implementation of independent curriculum-based learning
in mover schools in Yogyakarta.

2. Method

This research used a qualitative approach of the phenomenological type. This research utilized
actual lived experiences as the primary data of reality. It is a problem that exists in the application of
independent curriculum-based learning in mover schools in Yogyakarta. This research was carried out
in elementary schools in Yogyakarta that have implemented a prototype curriculum in the school's
academic program, namely SD Muhammadiyah Kleco, Yogyakarta. This research was conducted in
the even semester of the 2021/2022 Academic Year. Therefore, the research will be carried out in
April — September 2022. The subjects of this study were selected based on purposive considerations.
The selection of informants used the criteria of knowledge and competencies related to implementing
project-based learning in the prototype curriculum at the mover school in Yogyakarta, SD
Muhammadiyah Kleco, Yogyakarta. The informants of this study targeted were representatives of
principals, teachers, students, and related communities.

Data collection in this study was carried out using interviews. In addition, the data obtained from
the interview was also supported by data collection carried out through observation and
documentation. The data was collected based on the needs of research topics, hamely project-based
learning in the prototype curriculum at mover schools in Yogyakarta. The data of this study were
analyzed using gualitative analysis techniques. The technique chosen was the technique suggested by
Miles & Huberman in the form of interactive analysis, which includes data collection, condensation,
data presentation, verification, and conclusion. In addition, to ensure the validity of the data, this study
triangulated the data.

3. Results and Discussion

The independent curriculum is a curriculum innovation introduced by the Ministry of Education
and Culture as one of the options chosen by the education unit for learning recovery during a
pandemic. The independent curriculum is part of the national curriculum implemented since 2021 in
mover schools. According to the Ministry of Education and Culture, starting in 2022, the national
curriculum has three curriculum options that the education unit can choose for learning recovery
during the Covid-19 pandemic, namely the 2013 Curriculum, the Emergency Curriculum (simplified
2013 Curriculum), and the Prototype Curriculum [4]. The independent curriculum has been tested and
applied in 2,500 schools that are members of the Mobilizing School Program and SMK Center of

Setiawan Edi Wibowo et.al (The implementation of independent curriculum on mover schools)



216 International Journal of Education and Learning ISSN 2684-9240
Vol. 4, No. 3, December 2022, pp. 214-223

Excellence. However, the independent curriculum will only be applied in academic units interested in
using it as a tool to carry out learning transformation. In other words, it is optional. Academic units
not using this curriculum can choose the 2013 and 2013 Curriculum options. However, this curriculum
still requires all schools in Indonesia to implement it based on their readiness.

Based on this, educators should study an independent curriculum in learning development. The
independent curriculum is a development of the 2013 curriculum [5]. This independent curriculum
continues developing the previously holistically oriented curriculum by combining the realms of
academic and nonacademic skills; mapping and developing based on competencies, not materials; and
adjusting to the situation and conditions of the educational unit. In addition, the curriculum is expected
to provide a vast space for students to develop their character and abilities [6]. According to the
Ministry of Education and Culture [7], the independent curriculum has the main characteristics to
support learning recovery, namely (1) character development, (2) focus on essential materials, and (3)
flexibility in curriculum planning and preparation of learning plans. In detail, the three main
characteristics of the independent curriculum are described in Fig. 1.

Three main characteristics of
the independent curriculum

/v

Project-based learning for the Focus on Essential Materials The flexibility of Curriculum Planning
development of soft skills and character and Preparation of Learning Plans

Project-based learning

prototype curriculum develops The independent curriculum . .
. X - In this curriculum, teachers are
soft skills and characters focuses on essential materials - . .
. : T . . flexible in conducting learning
(faith, forbearance, noble with sufficient time for in- . e
. . . according to student abilities
morals, cooperation, global depth learning on the basic 7
Lo . . and adjustments to local
diversity, independence, competencies of Literacy and
. . i contexts and content.
critical reasoning, and numeracy competencies.
creativity)

Fig. 1. Three main characteristics of the independent curriculum

3.1. Learning Objectives Flow

At the planning stage, understanding the curriculum is crucial for planning and implementing
learning. Educators are expected to be adaptive to developing government policies related to the
curriculum. Increased emphasis on project-based learning to develop learners' thinking and creativity
skills. The flow of learning objectives in the preparation of learning tools shows that learning
outcomes consist of learning abilities and materials. Teachers need to understand how to take learning
outcomes and derive them in the flow of learning objectives and learning objectives. Of course, what
is intended contains all the desired competencies. The flow of learning objectives in setting jarring
themes shows that teachers already understand that the independent curriculum is no longer based on
themes but returns to subjects.

Therefore, teachers must be able to connect one theme with another in learning. In addition to
being related to the preparation of learning tools and the determination of theme nets, in the
implementation of an independent curriculum in the aspects of the flow of learning objectives, there
is also a phase analysis in learning outcomes. Based on the research that has been carried out, it can
be seen that teachers had previously attended In-House Training for several days before they started
to develop learning tools or teaching modules. Therefore, teachers in one phase meet to formulate
learning outcomes at each grade level so as not to overlap. Such a culture and work program must be
applied in each academic unit so that teachers, as facilitators of learning, understand the concepts and
how to implement an independent curriculum. In the observations carried out in grade 1, it was found
that the implementation of the learning process begins with the delivery of learning objectives. From
the observations of observers, teachers still use the theme network.
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3.2. Learning Scenarios

The learning scenarios used by the teacher in the classroom use scientific methods where the
teacher asks students to observe the available images and gives explanations related to the pictures so
that students see, hear, and listen well. In this stage, students are invited to discuss questions and
answers related to what objects are in the picture. Students are enthusiastic about answering every
question from the teacher, but no student has dared to ask the teacher back. It is very noticeable when
the teacher asks the students, "does anyone want to ask?" the students immediately fall silent and
shake their heads. After the students observe the media, the teacher distributes the student worksheets.
The students are asked to draw objects according to the media and count the number of objects
appearing in the media. Other than that, the students are asked to bold the dotted lines in the shape of
numbers 1-10. On such assignments, activities are carried out individually. However, in the results of
the observations made by the observer, they have not found reasoning and presenting activities, so
after the students had done the worksheets, they were asked to collect them at the front of the class.

3.3.Scientific and Elemental 4C

Several things must be considered when compiling learning scenarios, including scientific
learning, diversity learning, learning models, 4C elements, and forming Pancasila student profiles.
Scientific learning is learning that emphasizes critical thinking processes where the learning steps
contain the stages of observation, questioning, experimentation, processing information, and
communicating [8]-[11]. The question related to scientific learning is whether the teacher's learning
model contains data collection activities through observation, questioning, experimentation,
processing information or data, and then communicating.

The question has the same substance as in the 2013 curriculum. It is the basis for creating learning
scenarios. To equip 21st-century learning, teachers must understand scientific concepts in learning.
At Muhammadiyah Kleco 1 Elementary School, especially in grade 1, scientific learning activities
continue to run only in their respective subjects, not thematic. Also implemented was the PBL method.
Implementing a problem-based learning model is, of course, not implemented every meeting but twice
each semester. It can be understood because students are still in the 1st grade of elementary school,
where they have not grown yet when viewed from the side of cognition. Thus, it will make students
in the implementation of a problem-based learning model. Meanwhile, the implementation of the
project-based learning model has not been applied in grade 1. Many considerations make this learning
model unenforceable. Project-based learning requires students to be active and creative in solving
problems in the form of products through projects. For such activities, grade 1 students will have
difficulties accepting and developing, although they are carried out collaboratively between students.

The second aspect is related to diversity learning. Diversity learning refers to the infinite variety
of life experiences and attributes a child brings to their formal learning at school. All students with
diverse learning needs have the right to access a complete and exciting education on the same basis
as their peers. Catholic schools strive to empower learners by celebrating differences and providing
educational opportunities aimed at eliminating discrimination and focusing on growth and progress
for all [12]-[16]. In the application of diversity learning, the question that needs to be considered is
whether teachers’ pay attention to differences in various things from students, for example, in terms
of language, culture, socioeconomics, learning styles, abilities, and others in designing learning
scenarios. At Muhammadiyah Kleco 1 Elementary School, the aspect of diversity learning pays
attention to and is applied in the preparation of learning designs and at the time of learning. However,
it can be seen that the learning activities that occur always start from the diagnostic assessment to find
out the abilities and characteristics of each student.

Therefore, students are slow to learn to receive special treatment in the form of different
assignments and the use of media that suits their needs. In the independent curriculum, some values
must be developed, namely the profile of Pancasila Students. In this aspect, it can be explained as
related to whether, in learning, teachers have tried to build the character of students who are devoted
to God, independent, critical reasoning, creative, global diversity, and work together. At
Muhammadiyah Kleco 1 Elementary School, a profile of Pancasila students is developed through
intracurricular and extracurricular activities. The extracurricular activities include the habituation of
joint worship, praying in learning, and ISMUBA lessons (Islam, Kemuhammadiyahan, and Arabic).
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Meanwhile, for extracurricular activities, such as HW, BTAQ, and Music (there are 14 extras). These
activities are designed and optimized to achieve the goal's value.

3.4. Project-Based Learning Model

One of the characteristics of the prototype curriculum is to apply project-based learning to support
character development in the profile of Pancasila learners. Based on the research in the prototype
curriculum, schools are given the flexibility and independence to provide learning projects that are
relevant and close to the student environment or are contextual [17]. In the project-based learning
model, contextual learning improves students' abilities and creates more meaningful and quality
learning [18]. This statement is also supported by Bangun et, al research which shows that project-
based learning models have a good effect on the learning outcomes of elementary school students
[19]. It is because the model contains the principles of attention and motivation, activeness,
direct/experienced engagement, repetition, challenges, reversals, reinforcements, and individual
differences. In project-based learning, the project made should be related to the needs of the
community, for example, a simple water pump to help the community to obtain clean water, organic
fertilizer from the surrounding environment, bag models from household plastic waste materials, films
about environmental damage.

However, the project can also be a prototype or a simple product, for example, an inscription for a
local newspaper or a wall magazine about environmental issues. The successful application of project-
based learning in learning in the 2013 curriculum became the basis for the implementation of an
independent curriculum. In this study, researchers will examine the implementation of project-based
learning, especially in the prototype curriculum, as a support for learning during the Covid-19
pandemic in mover schools in Yogyakarta. In addition, this study also aims to describe the problems
faced in project-based learning in the applied prototype curriculum.

The following learning scenario is related to the learning model used. It can be known that in the
independent curriculum, problem-based learning and project-based learning models are emphasized.
Both models are seen as learning models that can increase cooperation, creativity, collaboration, and
students' critical thinking power. Problem-based learning is one of the learning models that emphasize
students' ability to solve a problem [20]-[25]. Different things are related to the project-based learning
model, where this type of learning model emphasizes the project as the core of the learning process
and products as a solution to the problems presented at the beginning [26]-[31]. Project-Based
Learning (PBL) is a recommended learning model in the 2013 Curriculum. The independent
curriculum, as a development of the 2013 Curriculum, shows its peculiarities, one of which is project-
based learning as the development of soft skills and character. PBL is a learning method that uses
projects/activities as a medium.

Learners explore, assess, interpret, synthesize, and inform to produce various forms of learning
outcomes. Ardianti et al, explained that project-based learning is carried out to deepen the knowledge
and skills gained by making works or projects related to teaching materials and competencies expected
to be possessed by students [29]. Utari et al, stated that project-based learning or structured tasks are
a learning approach that requires a comprehensive learning environment [30]. The student's learning
environment is designed to investigate authentic problems, including deepening the material of one
subject matter and carrying out other colored tasks. Project-based learning as a learning model that
provides teachers with opportunities to manage classroom learning by involving project work [32].
Based on experts' opinions, it can be emphasized that project-based learning is a learning model that
uses projects to deepen students' knowledge and skills, using problems as the first step in collecting
and integrating new knowledge based on their experience in actual activities.

Project-Based learning has distinctive characteristics and is in line with the 2013 curriculum. The
characteristics of project-based learning include: (1) student-centered; (2) developed by questions; (3)
assessments of various types and forms; (4) related to the real life of the student; (5) students'
knowledge is demonstrated through products and performance; (6) relates to technology; and (7)
varied learning strategies [33]. The learning scenario at Muhammadiyah Kleco 1 Elementary School
related to the existence of 4C elements in the learning that teachers do has included some personal
and social skills that exist in 21st-century learning, namely critical thinking, creativity, collaboration,
and communication [34]-[39]. In addition, every learning is pursued through presentations,
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exhibitions, visits to the industry, training from outside and guardians of students, and the use of IT in
learning.

3.5. Learning Media

Learning media in implementing an independent curriculum plays an important role. There are a
few things to note related to how the media is combined. First, it is related to the approaches, strategies,
methods, and learning models that teachers often use in the learning process in the classroom. Based
on the research that has been carried out, it can be seen that the learning process varies in the use of
learning methods, and there are times when projects make products, outdoor activities, class
discussions, and so on. The media used by teachers is based on student needs. The understanding and
implementation are based on student needs, minimum standards of LCD projectors, and product
project media made by students. There are two types of books: government package books and books
from publishers. Most of the learning media used have utilized media based on TPACK elements, see
Fig 1. TPACK is the integration of technology into learning activities [40]-[44]. Every class has an
LCD, and each student uses the internet as needed. Additionally, there is a computer lab used
interchangeably.

Fig. 2. Use of TPACK-Based Media

The learning process often involves the usage of TPACK-related media by teachers. The image is
displayed using an LCD projector so that it can be ensured that all students see the image.

3.6. Learner Worksheets

Student worksheets are one of the vital things that the teacher must develop. In its development,
teachers must pay attention to several factors, namely, (1) encouraging active learning. Do student
worksheets create an active learning process? Based on the research that has been done, it can be seen
that the student worksheets that are arranged are in the form of worksheets. As for worksheets, students
buy from publishers. The use of these worksheets has been proven to be able to activate students; (2)
solving problems. Do the learner worksheets that the teacher compiles directly for the learners to solve
the problem? In consequence, each worksheet has a problem that students must solve, see Fig. 3.

Fig. 3. Worksheets Encourage Active Learning

p——
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Therefore, it is connected to the used learning model. If it is project-based, the impact will be
positive. It is in line with the research results, particularly the development of student worksheets
based on project-based learning and the proportion of projects (20-30% or 36 hours) every semester.
In the worksheets given by the teacher, they use active learning individually. First, students are asked
to work on worksheets, namely, drawing objects according to the media and counting the number of
objects that appear in the media. Meanwhile, other students are asked to bold the lines of dots in the
form of numbers 1-10. In this activity, students take a shower to do their assignments, but the teacher
still provides guidance and supervision by going around the classroom.

3.7. Evaluation

Evaluation is a planned activity to measure and assess a learning program's success, Fig. 4 is
authentic evaluation. In the independent curriculum, the assessment instrument must contain elements
of HOTS. At Muhammadiyah Kleco 1 Elementary School, it was identified that the test questions
were not full of HOTS. It is validated from the interview results that the evaluation is still in the
HOTS-based pursuit stage. However, the type of assessment used is included in the detailed
assessment. There is no KKM but an activity assessment rubric in the form of an assessment scale.
Reports already have an application. Students can't move up their grades, which is different from the
2013 Curriculum.

Fig. 4. Authentic evaluation

The teacher uses an authentic system or direct assessment at the evaluation stage. Overall, the
implementation of the learning process in grade 1 has gone well, the teacher gives a lot of appreciation
to students, and regular class conditioning makes it easier for students to interpret the learning process.

4. Conclusion

This study describes how the implementation of the independent curriculum in driving schools. At
each stage of learning, it has represented an independent curriculum, although several aspects still
need to be addressed, especially related to the assessment instruments used. Several main aspects of
the independent curriculum have been pursued, namely, 1) the flow of learning objectives—
preparation of learning tools, determination of theme nets, and phase analysis in learning outcomes,
2) learning scenarios that have been scientifically based, diversity learning, application of project-
based learning models, containing 4C elements, and seeking to develop a Pancasila student profile, 3)
the media used already has a combination of media with methods and models learning, media based
on student needs, and containing elements of TPACK, 4) student worksheets can encourage active
learning and problem solving, and 5) the evaluation used is of the authentic assessment type with
where at the question level hots is still pursued.
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