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1. Introduction 

The World Health Organization (WHO), in March 2020, has officially declared Covid-19 outbreak 
a global pandemic [1] The spread of the Covid-19 has had profound effects on the on all aspects of 
life including education with the temporary closure of educational institutions. Affecting more than 
70% of the world's student population, the closure of educational institutions has forced those 
institutions to look for alternatives to maintain the teaching learning process [2] In response to school 
closures, UNESCO has recommended the use of online applications and learning platforms that allow 
universities and lecturers to communicate with students as well as monitoring student educational 
progress [3], [4] Several applications and online learning platforms are used in schools and 
universities, like Google Classroom, Zoom, Microsoft Teams, Edmodo, and WhatsApp. Distance 
learning has actually been implemented for a long time, but in the last few decades, the method has 
shown important developments along with the emergence and development of the internet [5] 
Educational institutions around the world are competing to apply technology in learning, but those 
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 The pandemic situation has dramatically caused a shift from face-to-
face learning to online-based distance learning. Learning loss has 
become an unanticipated impact and threatens almost all students in the 
world, including Indonesia. This qualitative study was aimed to explore 
the understanding of teachers and parents in Indonesia about learning 
loss. A total of 16 participants consisting of teachers and parents (M.age 
= 44.5; Female = 81.25%; Male = 18.75%) were involved in focus 
group discussions as the data collection process. This is narative 
research using thematic analysis from Braun & Clarke (2006) was used 
in data analysis. There were 6 final themes about learning loss, namely: 
the determinants, the forms, the negative impacts, the strategies to 
minimize, the parties who are responsible for overcoming it, and the 
expectations of teachers and parents. The unique findings of this study 
establishing the possibilities for future research include decreased 
motivation and positive characters as a new form of learning loss, 
teacher capacity in conducting online learning, technological literacy 
for parents, and learning loss for students with special needs as well as 
network constraints and unnecessary involvement from parents 
(finishing student assignments) as parts of the causes of learning loss.  
It is necessary to have a strategy in overcoming learning loss in a 
collaborative effort from various parties responsible for the education 
system in Indonesia. 
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institutions have not fully implementing distance learning method in the educational process. The 
pandemic situation has dramatically made a shift from face-to-face learning to distance learning. 
These conditions create challenges and concerns for students and teachers, including: concerns about 
potential learning loss, sudden loss of socialization and interaction [6], poor internet connections, and 
choosing the most appropriate online media. 

Only some students are able to enjoy the benefits and are engaged in distance learning process. 
Others are experiencing challenges, such as limited mastery of technology, inadequate internet access, 
and cost of internet packages. In addition, students with certain characteristics, for example young 
students (5-10 years) with disabilities or special needs, will have challenges to be involved in distance 
learning process, especially if there is no assistance from the family [7]-[10] This condition has 
reduced students' learning motivation, skills, and competences. School closures and the shift from 
face-to-face to distance learning during the pandemic has created challenges and concerns about 
potential learning loss [11]-[13], especially if children, schools, teachers, and parents are not 
adequately prepared to deal with the situation [14], [15]. Some quantitative studies show that children 
aged 5 to 10 years from low-income families are categorized in the group of students prone to learning 
loss due to the absence of parental involvement because parents have to work outside the home [10]. 
Another research finding shows that during learning from home, students showed little or no progress 
in learning achievement [9] Learning loss is also directly related to learning achievement and 
absenteeism to drop out of school [12], [11]. From several existing studies, no study simultaneously 
explores more deeply how parents and teachers view learning loss at the same time. By knowing their 
views, an approach or intervention in reducing learning loss will be provided by involving parents and 
teachers as the main person in charge. Thus, qualitative research with a narrative design that is rooted 
in an educational context naturally by involving data from multiple sources is needed. 

Indonesia is one of the countries that have experienced a shift from traditional learning (offline) to 
online or distance learning due to the pandemic. Approximately 45 million students in Indonesia or 
about 3% of the total student population are affected by the global pandemic [11]. The changes in the 
traditional education system have been harmful to students from underprivileged families and living 
in rural areas. The topography of Indonesia which consists of islands and mountains has also been a 
factor that widens the gap in accessing the Internet [16] The pandemic has caused additional barriers 
to these students to education due to inequality in utilizing the infrastructure. Thus, the phenomenon 
of learning loss is inevitable by almost all students in Indonesia, yet the understanding of parents and 
teachers about this phenomenon has not been widely studied. All levels of the education system in 
Indonesia have never been prepared for distance or online learning. Therefore, learning loss has 
become an unanticipated consequence and may even be realized too late. The aim of the study was to 
explore the understanding of teachers and parents in Indonesia about learning loss. Knowing the 
understanding of teachers and parents about learning loss we can arrange some intervention program 
by involving them. 

The research questions in this study are: 

1. How teachers and parents perceive learning loss? 

2. What forms of learning loss have been identified by teachers and parents?  

3. What are the efforts initiated by teachers and parents in overcoming learning loss in students? 
 

Online learning and classes are increasingly becoming a part of education systems around the 

world. Online channels have made education convenient and accessible to everyone. Although online 

and distance courses have been around for a long time, the introduction of online classes compared to 

traditional face-to-face classes has been considered only in recent years in Indonesia. In Indonesia, the 

education system with a face-to-face class approach is still the most prominent system used. 

Familiarity and the ease of using offline methods and inadequate online learning infrastructure have 

become the main obstacles to the adoption of online education channels. However, the Covid-19 

pandemic has brought drastic changes in the education system not only in Indonesia but throughout 

the world. While technology makes everything accessible and easier, it is also limiting, especially in 

Indonesia, where many students face challenges in accessing the internet. This in turn causes problems 

with student attendance and participation in online learning. Student absence (absenteeism) in online 

learning has been investigated to reduce the academic performance of elementary school students, 

especially in the field of mathematics [17], [19] and this is one form of student learning loss. 
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Learning loss is a phenomenon that always accompanies summer. The conditions have been 

considered "terrible" with two months of learning math lost for most students each summer and two 

to three months of learning reading lost for low-income students according to the National Summer 

Learning Association. Educators and parents often convey three concerns about possible negative 

impacts of summer vacation on student learning. One of the concerns is that children learn best when 

teaching is continuous. Long summer vacations break the rhythm of teaching, cause forgetfulness, 

and require a lot of review of material when students return to school in the fall [20]. The Education 

and Development Forum [18] defines learning loss as a situation where students lose knowledge and 

skills, either general or specific academic decline, which occurs due to a prolonged gap or 

discontinuity of the educational process. In addition, learning loss is also defined as a phenomenon 

that occurs in children from the middle to lower economic class who do not have the ability to use 

and access gadgets and the internet for learning. The later definition is widely used in other countries. 

Distance learning has harmed students from underprivileged families as well as who live in rural 

areas. Those are students who, in normal conditions, already have challenges to have access to 

education. Now, during the Covid-19 pandemic, they need to face additional barrier like accessing the 

technology in limited infrastructure. Learning loss has been reported to be 60% greater among students 

from parents with low socioeconomic and educational backgrounds. Research findings show that 

students has little or no progress during learning from home (school closures) where the percentage is 

greater in countries with less infrastructure or longer school closures [9]. The spreading of Covid-19 

has forced the government to close schools and encourage distance learning from home. Various 

initiatives were carried out to ensure that learning activities continued even in the absence of face-to-

face sessions. Technology, more specifically the internet, smartphones, and laptops, are now widely 

used to support distance learning. 

2. Method 

2.1. Participant and Procedures  

This qualitative narrative employed thematic analysis method from [21] which describes its 

strategy based on an understanding of the various existing qualitative approaches to ensure that the 

qualitative study is robust. Thematic analysis is a method for identifying, analyzing and reporting 

themes in collected data. Thematic analysis as a basic method for qualitative analysis is compatible 

with the essentialist and constructionist perspectives in psychology [22] Qualitative psychologists 

must be clear about what they do, why, and 'how' the results of the analysis should be reported [23].  

Table 1. Participant Demographic 

Initial Sex Age (year) Educational level background 
Sr* Female 43 1 

IN* Female 45 1 

We* Female 45 1 

Su* Male 50 1 

Nt* Female 46 1 

St* Female 42 1 

Ry* Male 48 1 

Sc* Female  52 1 

Wyn***  Male  54 1 

TH *** Female  44 2 

De *** Female  40 1 

 An*** Female  42 1 

 Nw*** Female  38 1 

R *** Female  40 1 

 Ng*** Female  43 2 

 S*** Female  40 1 
a. *Denotes teacher (elementary schools or junior high schools); 

b. **denotes special teacher; ***denotes parent; educational level (1=undergraduate; 2=Senior High School) 
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This study involved 16 participants consisted of 8 teachers and 8 parents.  Researchers obtained 

participants with open recruitment through advertisements disseminated on social media. Those who 

are willing to become participants then fill out an informed consent as proof of their willingness. The 

age of the participants ranged from 38-54 years (M=44.5) consisted of 13 females (81.25%) and 3 

males (18.75%). Teacher participants were consisted of two teachers of public junior high schools and 

six teachers of public elementary schools from several cities on Java. Participant demographics are 

presented in Table 1. Data collection was conducted through online focus group interviews using 

ZOOM platform on July 5, 2021. Participants were divided into 4 discussion groups, namely two 

groups of teachers and two groups of parents. Each researcher led the discussion in each group 

accompanied by an observer. All FGD processes were recorded after obtaining permission from the 

participants and each discussion lasted from 45 to 60 minutes. 

2.1. Instruments 

The research team developed an FGD interview protocol by making interview questions derived 

from research questions. Some of the questions are enlisted below: 

Part 1; (a) Opinion on distance learning; (b) Experiences in designing and conducting distance 

learning (for teachers); (c) Parents' perceptions toward children's learning attitudes during 

distance learning (for parents). 

Part 2; (a) Have you ever heard about learning loss? If yes, what do you know about learning 

loss? (teachers and parents); (b) What are the signs of learning loss experienced by students 

during distance learning? (teachers and parents); (c) Why learning loss occurs? What are the 

factors causing learning loss? (teachers and parents); (d) Share your experiences in 

overcoming students’ or children’s learning loss? Provide the reasons (teachers and parents); 

(e) Who are responsible for learning loss?; (f) Recommendation to overcome learning loss? 

2.3. Data Analysis 

Data from interviews were analyzed using thematic analysis. Thematic analysis consists of 6 

steps based on [22]: (a) Familiarizing with the data: Transcribing data (if necessary), reading and re-

reading the data, noting down initial ideas; (b) Generating initial codes: Coding interesting features 

of the data in a systematic fashion across the entire data set, collating data relevant to each code; (c) 

Searching for themes: Collating codes into potential themes, gathering all data relevant to each 

potential theme; (d) Reviewing themes: Checking if the themes work in relation to the coded extracts 

(Level 1) and the entire data set (Level 2), generating a thematic ‘map’ of the analysis; (e) Defining 

and naming themes: Ongoing analysis to refine the specifics of each theme, and the overall story the 

analysis tells, generating clear definitions and names for each theme; (f) Producing the report: The 

final opportunity for analysis. Selection of vivid, compelling extract examples, final analysis of 

selected extracts, relating back of the analysis to the research question and literature, producing a 

scholarly report of the analysis. 

3. Results and Discussion 

The analysis was conducted based on Thematic Analysis [22]. In the first step, familiarizing 

yourself with your data, the researcher transcribed recorded FGD. The FGD transcript contains clear 

extraction of verbatim from irrelevant sentences or words. Next, the researcher conducted initial 

noting to generate the initial code. Initial code is a step to generate a list of initial ideas from the data. 

This step included production of the initial codes (content or latent semantic features) of data or 

information that can be meaningfully assessed regarding the phenomenon. Coding is done manually 

by reading the data and providing coding on the data relevant to the research. The coding process 

was carried out by creating a codebook using NVivo 12 plus software and a total of 111 codes were 

obtained. Table 2 presents examples of transcription and initial coding carried out by authors. 

Table 3 presents all data that has been coded and compiled in lists (books) code of example lists 

(books) code compiled by researchers. Step 3, collating codes into potential themes, was started when 

all data has been coded and arranged in a code list (book), then the obtained codes are sorted or 

extracted to find themes. Based on the previous step, 37 codes were formed (in the code book), which 

were then sorted and re-read to find inter-code relevance to obtain potential themes. The use of visual 
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representations (pictures, tables, or mind maps) was useful in sorting different codes into themes. An 

example of this initial thematic process is presented in the Table 4. 

Table 2. Data Extract and Initial Code 

Data extract Initial code for 

The current learning method (during pandemic situation) 

is actually surprising. The online learning that I did 

encounter many problems when I went online using Zoom 

or Google Meet. Especially because I live in rural area, 

sometimes the signal is unstable, and so on. There were 

strategies that we might give to students, for example, 

ma'am, I often send material using WhatsApp in groups. 

There are times when some students are given individual 

guidance. Yes, from time to time I visit students' homes 

and then give a little guidance and learning to students. 

1. Obstacles in online learning are 

geographical conditions and weak signal. 

2. The teacher's strategy in overcoming the 

obstacles of online learning, one of which 

is by home visits and conducting 

asynchronous learning. 

Yes, the children are supposed to complete the tasks in the 

allotted time. Sometimes they are unable to do that. Then 

after we checked, sometimes they are really ignorant. 

Sometimes the task is half done by parents. So it's as if 

learning is really, really, less important. In percentage, 5% 

of the students in our junior high school are like that. They 

consider distance learning as a holiday, and their parents 

even invited them to go out. Well, we found out when we 

visited the house. So, parents are the key to the solution. 

1. Decreased willingness to learn is a form of 

learning loss in students. 

2. Students have negative perception of 

distance learning, considering it as as a 

vacation. 

3. Home visit as an effort to minimize student 

learning loss. 

4. The role of parents is very important during 

distance learning. 

 

A total of 16 initiation themes after the process of rereading and finding relevance of the 37 codes 

were identified in the 2nd step. The initiation themes include: 1) teacher strategies in distance 

learning, 2) distance learning constraints that cause learning loss, 3) forms of student learning loss, 

4) student misperceptions about distance learning, 5) teacher strategy in minimizing learning loss, 6) 

negative impact of distance learning, 7) negative learning attitude, 8) unnecessary involvement of 

parents, 9) parent strategy in minimizing learning loss, 10) parental involvement in distance learning, 

11) school and government strategy in minimizing learning loss, 12) the negative impact of distance 

learning on students with special needs, 13) parties responsible for overcoming learning loss, 14) 

determinants of learning motivation, 15) forms of parental assistance during distance learning, 16) 

expectations of teachers and parents to overcome learning loss. 
 

Table 3. Codebook Using NVivo 

No Category Description Files References 

1. The media for online 

learning  

Media / digital platforms used in online learning include 

Zoom, Google Meet, or MS Teams 

4      18 

2. Synchronous and 

asynchronous as methods 

of distance learning 

applied by teachers  

Teachers implement both synchronous (virtual face-to-

face session) and asynchronous (task or assignments are 

sent online and can downloaded anytime by students) 

methods 

4 12 

3. Geographical condition 

and difficulties in 

obtaining stable 

connection are problems 

encountered in online 

learning  

Location and internet accessibility can be the main issue 

in online learning 

 

3 4 
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No Category Description Files References 

4. Limited device 

availability (gadget/ 

laptops) also limits online 

learning opportunity 

Limited access to cellphones and smart gadgets can also 

be the main factor which prevent online learning’s 

success   

 

3 3 

5. Parents can also be the 

issue in online learning  

Other factors which can also hinder online learning are 

parents with no knowledge of the latest technology 

development, working parents (unable to control or 

supervise their children during the learning process), 

stressed parents, parents of children with special needs 

who stop the home therapy or remedial  

2 8 

c. * Description = coded sentences; files = data source (participants’ transcript); references = coded statements from transcript  
 

The next step of the analysis is to review the theme by rereading and extracting the initiation 

themes into a final theme. The extraction process from 17 initiation themes resulted in 6 final themes 

which are depicted in Fig. 1. Based on the final themes resulted from the analysis, the researchers 

carried out further synthesis by re-examining the relevance of the 6 themes to answer research 

questions: 1. How teachers and parents perceive learning loss? 2. What forms of learning loss have 

been identified by teachers and parents? 3. What are the efforts initiated by teachers and parents in 

overcoming learning loss in students? 
 

Table 4. Samples of Theme Initiation Process 

Code Extraction Initiation Theme 

Media in conducting online learning Teachers’ strategy in distance learning 

Synchronous and asynchronous learning as forms of 

distance learning applied by teachers 

geographical conditions and weak signals as the 

obstacles to online learning 

Obstacles in distance learning contribute to 

students’ learning loss  

Gadget/laptop ownership as the constraints of online 

learning 

Obstacles to online learning from parents 

Obstacles to online learning from teachers 

Cognitive decline as a form of learning loss experienced 

by students 

Forms of learning loss experienced by 

students 

Non-cognitive decline as a form of learning loss 

experienced by students 
 

The next step of the analysis is to review the theme by rereading and extracting the initiation 

themes into a final theme. The extraction process from 17 initiation themes resulted in 6 final themes 

which are depicted in Fig. 1. Based on the final themes resulted from the analysis, the researchers 

carried out further synthesis by re-examining the relevance of the 6 themes to answer research 

questions: 1. How teachers and parents perceive learning loss? 2. What forms of learning loss have 

been identified by teachers and parents? 3. What are the efforts initiated by teachers and parents in 

overcoming learning loss in students? 

The understanding of teachers and parents about learning loss is represented by the belief that 

learning loss is a real phenomenon experienced by students. Parents and teachers have compared 

children's performance in offline and online learning. They assess that online learning causes 

decreased cognitive abilities in academics, forgetfulness, decreased motivation to learn, as well as 

loss of positive character (discipline, honesty, responsibility, respect) as a form of learning loss. This 

findings are in line with the study reported by Kuhfeld et al [23] and Besecker et al [24]. These forms 

of learning loss, if not corrected immediately, will have negative impacts, including decreasing 

student competence, increasingly uncontrolled student behavior, and providing increasingly severe 

challenges in education for students with special needs. As the findings of previous research, the 

negative impact of learning loss will occur if online learning, especially for younger students and 

special needs is immediately stopped [7-10]. 
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The decline of academic performance was identified by teachers and parents, for example 

decreased ability to understand mathematical concepts, science, and language comprehension. This 

decline is related to forgetting what was learned during face-to-face school (offline) before the 

pandemic. The Global Study on the Impact of Covid-19 on Children & Families as well as Sharing 

Good Practices in Education Programs (Berbagi Praktik Baik Program Pendidikan) by Save The 

Children involving 4,568 parents and 2,232 students in Indonesia reported forms of learning loss 

experienced by students including: less learning compared to during face-to-face learning in class 

(73%), Eight out of 10 students (79%) indicated another form of learning loss by stating that they 

could not access adequate learning materials, 1% of students said they did not learn anything as a 

form of learning loss, the next form of learning loss stated by 45% of students that they had difficulty 

understanding the homework given by the teacher [11]. Since September 2021, the government 

through the Ministry of Education and Culture has initiated a national assessment effort to measure 

the level of learning loss experienced by students and the number of students experiencing it [25, 

26]. 

 
d. Remarks: ovals = theme; squares = sub-theme 

Fig. 1.  Map of Thematic Analysis 

Another interesting finding that complements the answer to the second research question 

regarding the form of learning loss identified by teachers and parents including: decreased learning 

motivation and positive character in students. These two forms of learning loss are a major concern 

for teachers and parents and are interesting findings in this study. According to the teachers, the 

decline in students' positive characters, among others, dishonesty (e.g. not completing the 

assignments given by the teacher), undisciplined (e.g. getting up late, being late joining online 

classes, falling asleep during online classes, and delaying collecting assignments), disrespecting the 

teacher (e.g. turning off the camera and not paying attention to the teacher). Developing positive 

characters and inculcating moral values are the main objectives of education in addition to 

transferring knowledge to students. The teachers believe that character building in students is 

challenging. 

Teachers and parents also reported several things suspected to be the obstacles or referred to by 

participants as the cause of learning loss during distance learning. The things causing learning loss 

which are grouped in the determinants of learning loss include geographical conditions, internet 

availability, adequate facilities, teacher resources, parent resources, and learning environment. 



186 International Journal of Education and Learning  ISSN 2684-9240 

Vol. 4, No. 3, December 2022 pp. 179-190 

 

 

 Ika Febrian Kristiana et.al (Learning loss during the pandemic: Views of Indonesian teachers and parents…) 

Geographical conditions and internet availability are interrelated. Teachers who live in rural areas 

reported that the internet network has not covered their area well so that it becomes an obstacle in 

distance learning. The topography of Indonesia in the form of islands and mountains requires the 

good infrastructure of internet and cellular telecommunications. However, 4G coverage is mostly 

concentrated in Java because the providers, which are highly dependent on the market, naturally 

prioritize urban areas over rural areas with less population [16] This condition makes students in 

rural areas experience more learning loss than students in cities. The sub-theme of adequate facilities 

was stated by the teacher which is represented by the lack of gadgets that students have at home. In 

online learning, gadgets (mobile phones and computers) are must-have facilities. In reality, not all 

students have adequate gadget facilities (in terms of quality and quantity) at home. For example, each 

household only has one cell phone which is brought to work by parents so that students are unable 

to join online learning from. Ry's statement regarding the causes of learning loss is as follows: 

Actually, there are many obstacles. Especially, my house is geographically located in rural area. So 

yes, if children are having online class, they are definitely required to bring cellphones. You can learn 

through Google Classroom or maybe through Zoom Meetings or Google Meets and so on. Well, 

because of the geographical location in the countryside, sometimes signal was too weak and so on 

(Ry, 2021). 

The next sub-theme in the theme group of learning loss determinant is teacher resources. Online 

learning during the pandemic is a completely new learning model for almost all teachers in Indonesia. 

Before the pandemic, learning in Indonesia was carried out traditionally with face-to-face in the 

classroom so that online learning modes have never been massively prepared. As a result, the shift 

in learning model has shocked all elements involved in education, including teachers.  

Online learning brings its own difficulties for teachers because they have to learn new technologies. 

Difficulties in learning and using technology in online learning are mainly faced by older teachers (Sr, 

2021) 

The situation indicates the need for capacity building for teachers. Several studies have shown 

that the information, communication, and technology (ICT) competencies of Indonesian teachers are 

not evenly distributed throughout the region [27] Teachers must adapt quickly to the demands of 

conducting online distance learning. This must be challenging for teachers due to various reasons, 

such as the age factor related to the speed of learning new technology and infrastructure-related 

problems such as geographical conditions, signals, and gadgets. This condition affects how teaches 

prepare their classroom management for online sessions (planning, implementation, evaluation of 

learning). Effective online class management certainly makes students more motivated and actively 

involved in class. This is the reason why teacher resources are a determinant of learning loss. Based 

on the research, face-to-face or online learning does not provide a significant difference to student 

satisfaction. Online learning can also be effective if it is designed properly [28]. 

Parental resources are also identified as a determinant of student learning loss. These resources 

include a code on parental involvement in providing proper understanding to students that distance 

learning, or learning from home, is not a holiday because schools are closed during the pandemic. 

We, working parents, especially find it difficult to accompany our children to learn from home online. 

Not to mention if there are more than one child and all of them are still small, so we have to divide 

our attention and time. Often parents are even stressed when accompanying children to learn online 

plus a lot of school assignments (Ng, 2021). 

Another parental involvement is to assist students in learning, including controlling student 

learning behavior. Having good technological literacy is also necessary for parents so that parents 

are able to provide adequate assistance during distance learning. Moreover, it is also important for 

parents to control their children's internet behavior to avoid negative impacts of the internet. The last 

determinant identified from the data was the learning environment. The learning environment should 

be conducive for distance learning. The learning atmosphere is believed to affect students' mood and 

motivation [29]-[31]. 
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Specifically, teachers' understanding of learning loss leads to the impact of learning loss if it is 

not immediately addressed, which includes uncontrolled student learning behavior, adjusted 

standards of student competency assessment which results in worsening student learning loss, and 

severe learning loss experienced by students with special needs. Learning loss in students with 

special needs has not been studied, especially in Indonesia, as follows: 

... if the learning loss, my students is definitely experiencing. Even before a pandemic, children with 

special needs learn slowly, especially with distance learning, we can't meet, no face-to-face sessions 

causing more and more learning loss (IN, 2021). 

In fact, teachers, parents, and the government have started efforts to minimize student learning 

loss during the pandemic. Some of the efforts made by teachers include synchronous & asynchronous 

learning strategies, providing offline modules, conducting home visits to deliver direct learning by 

maintaining health protocols of course. In addition, the efforts made by parents are providing learning 

assistance to students, including reminding students to show good learning behavior. Next, the 

government has also made several efforts to minimize learning loss, including providing internet 

quota for students and teachers nationwide and developing integrated learning web from local 

governments which includes modules and student attendance records. 

The efforts made by teachers, parents, and the government are a form of responsibility from the 

parties involved in overcoming learning loss during the pandemic in Indonesia. In addition, the 

community is also expected to take part in helping to overcome this learning loss, for example by 

conducting group tutoring with limited participants or providing a place for face-to-face learning in 

limited groups by teachers. Thus, there will be massive and collaborative efforts from all stakeholders 

in overcoming learning loss that could be a threat to the "lost" of the nation's golden generation. 

The last theme identified was the expectations of teachers and parents to overcome learning loss. 

Teachers and parents have the same hope that face-to-face learning will soon be carried out again. 

While the expectations that were specifically conveyed by parents were: extending the time for 

submitting assignments, teacher creativity in managing online learning, and reducing assignments. 

This parental expectation was expressed in relation to setting roles in assisting learning and the role 

of parents' work, as mentioned: 

Yes….as parents, we try to accompany our children to study during distance learning, but we need to 

manage our time because we also have to work. Sometimes when the children have a lot of schoolwork 

and they have to submit them on the same day, the parents are overwhelmed. Moreover, for 

elementary school students like mine, parents still have to help them to open Google Classroom, for 

example, then send assignments. Parents have to work from the office, we can't work from home. We 

come home late in the afternoon and help our children with their homework. Not to mention if there 

are a lot of tasks, it will make us feel dizzy (De, 2021). 

Regarding the expectations of parents about teacher creativity, a participant conveyed that the teacher 

could make learning more interesting, interactive, and not monotonous so that students did not get 

bored easily and stay focused in participating in online learning, as stated: 

Sometimes, what makes the children end up not focusing on online learning with the teacher (is) 

because they might get bored just listening to the teacher's explanation, they chose to find some 

activities, close the camera and (mute the) microphone, sometimes even falling asleep. Maybe the 

teacher can make learning games, so the students don't get bored. We get the knowledge as well as 

the fun (Nw, 2021). 

Teachers and parents are aware of the potential for learning loss experienced by students during 

online learning from home. They have also identified forms of learning loss experienced by students 

and their impact if not addressed immediately. Awareness and understanding of the existence of 

learning loss and its impact is the reason for the emergence of initiation behavior in reducing learning 

loss in students. This study complements previous studies by explaining in more detail the form, the 

determining factor, and the initiation of strategies carried out by parents and teachers in minimizing 

learning loss in students. However, this narrative research has limitations, including the small number 

of participants with heterogeneous criteria.  
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4. Conclusion 

There are six final themes resulted from the data analysis that represented teachers' and parents' 

understanding about learning loss. They are determinants of learning loss, forms of learning loss, 

negative impacts of learning loss, strategies to minimize learning loss, parties who are responsible 

for overcoming learning loss, and expectations of teachers and parents to overcome learning loss. 

The unique findings, for example: severe and worrying non-academic forms of learning loss 

(decreased motivation and positive character), the importance of increasing teacher capacity in 

conducting online learning, the importance of technological literacy for parents to be able to provide 

adequate assistance for students during distance learning, learning loss for students with special 

needs, as well as network constraints and unnecessary involvement of parents (finishing student 

assignments) contributing to learning loss. These findings call for further research to better 

understand the long-term effect of learning loss for students. In addition, a formal assessment needs 

to be carried out to measure the levels of learning loss experienced by students so that it will be the 

basis in formulating handling strategies. The understanding of teachers and parents about learning 

loss is illustrated by their ability to identify the forms and determinants of learning loss experienced 

by students during distance learning. The initiation of efforts that have been made by teachers and 

parents is illustrated by the strategies carried out in minimizing learning loss, the parties responsible 

for overcoming learning loss, as well as the theme of expectations of teachers and parents to 

overcome learning loss. Considering the findings of this study, learning loss is a "danger" that 

threatens the nation's generation. Therefore, it is necessary to have a strategy in overcoming learning 

loss in a collaborative effort from various parties responsible for the education system in Indonesia. 
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